DOCUmNT RB8UNI 



SO 268 173 



TM 860 236 



INSTITUTION 
SPONS AGENCY 

PUB DATE 
NOTE 



PUB TYPE 



EDRS PRICE 
DESCRIPTORS 



AUTHOR Shoffnsr, Sarah M. 

TITLE Manual of Rataarch Procaduras for Longitudinal 

Follow-Up of Low-XncMia Youth. Cooparativa Ragional 
Projact S-171. DynaBica of Li fa Plana and Attainaant 
of Low-lncoaa Youth: A Longitudinal Analytia. 
North Carolina Univ., Graansboro. 

Cooparativa Stata Raaaarch Sarvica (DOA), Naahington, 
D.C. 
Nay 84 

84p.; Additional support providad by tha Agricultural 
Expariaant Stationa of Alabaaa, Kantucky, Michigan, 
Mississippi, North Carolina, Tannassaa, and 

Virginia. 

Guidas - Non-Classrooa Usa (055) — Tasts/Bvaluation 
Instruaants (160) 

MF01/PC04 Plus Postaga. 

Adults; Data Collaction; *rollowup Studios; 
Guidalinas; High Schools; Intaraadiata Gradas; 
*lntarviaws; *Loa9itudinal Studias; *Lo« incoaa 
Groups; Prograa Adainistration; Quastionnairas; 
*Ra8aarch Dasign; *R<»7«arch Mathodology; Saapling; 
Training Mathods; Vidaotapa Racordings 

ABSTRACT 

This aanual includas stratagias for conducting wava 4 
of a longitudinal follow-up study. Part 1, Procaduras for 
Rasearchers, outlinas staps to ba usad in guiding tha rasaarch 
procass to achiava indapth, qualitativa int.arviaws with a group of 
tha original saapla aaabars who wcra studiad ovar a 15-yfiar pariod. 
It includas guidalinas and procaduras for projact aanagaaant 
(sacuring tha saapla and huaan subjacts claar&nca, praparing tha 
rasaarch aatarials, planning for intarviawars, handling data froa 
tapad intarviaws) and axaaplas of rasourcas (contact and follow-up 
lattars, racaipt for cash payaant, points for intarviawar/raspondant 
contacts, saapla transcription sagaant). Part 2, lntarviawar*s Mapual 
and vidaotapas, is a procadural training guida covaring projact 
history, intarviawar's rasponsibililias, intarviawing tachniquas, 
survay vs. qualitativa intarviawing, conducting intarviaws, location 
stratagias, and tha guidad intarviaw booklat. It also includas a 
dascription of vidaotapas davalopad to accompany tha aanual for usa 
in training intarviawars. On tapa, ragional coaaittaa aaabars discuss 
tha aanual and show actual intarviaw situations (siaulatad viaws and 
axpariancas) raprasantativa of si^-uations intarviawars will likaly 
ancountar. Tha tapas and tha aanual aay ba usad in group training 
sassions or raid and viawad by individuals. Appandicas contain a 
background shaet for tha intarviawar, location stratagias, and a 
30-Fag» quastionnaira booklat. (Author/PN) 



* Raproductions suppliad by EDRS ara tha bast that can ba aada * 

* froa tha original docuaant. * 
********** 



rH 
CO 
sO 
CM 
O 

iu 



************ 

MANUAL OF RESEARCH PROCEDURES 

FOR * 
LMiGITUDIHAL FOLLOW-UP OF LOW-INCOME YOUTH 



Sarah M. Shof fner 
Chairperson, S-171 Regional Coanittee 

University of North Carolina at Greensboro 
Greensboro, NC 27412-5001 



"PERMISSION TO REPRODUCE THIS 
MATERIAL HAS BEEN GRANTED BY 

s5 !7I . S A^^y-f^j^ALJ 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) " 



1984 



NATIONAL INSTITUTE OF EDUCATION 
EDUCATIONAL RESOURCES INFORMATION 

CENTER (ERIC) 
^Thit docurrwnt hM bMn r«produc«d m 
rtcfffwd from tht Mf*oo or organization 



□ Mmor ch«f>gM havt bMn nrwte to improv* 
r«pro4uction quabtv 



• Potftts of vitw or opmKKtt 
nwnt do ml vmcmurki 
poattion or policy 



in th« docu- 
officMl NIE 



Cooperative Regional Project S*171 
Dynamics of Life Plans and Attainsient of Lov-Incooie Youth: 
A Longitudinal Analysis 



ERIC 



Supported by the Agricultural Bxperiaent Stations of Alabama, 
Kentucky, Michigan, Mississippi, north Carolina, Tennessee, 
Virginia, and the Cooperative State Research Service, U.S. 
Department of Agriculture. 



Manual of Research Procedures for Loagitudinal Follov-iip of Lo«r-Iacone 
Youth 

Shoffner, Sarah M. 

Cooperative Regional Project S-171, CSRS, USDA 
Pub Date- 84 
Note— 50 p. 

Abstract 

This manual in< strategies for conducting wave four of a longi- 

tudinal follow-up stu^y* Part I, Procedures for Researchers , outlines 
steps to be used in guiding the research process to achieve indepth, quali- 
tative interviews with a group of the original sample members who were 
studied over a 15-year period (in KY, MS, NC, TN, and VA). It includes 
guidelines and procedures for project management (securing the sample and 
human subjects clearance, preparing the research materials, planning for 
interviewers* handling data from taped interviews) and examples of re- 
'>urc:es (contact and follow-up letters, receipt for cash payment, points 
interviewer/respondent contacts, sample transcription segment). 
Part II, I nterviewer's Manual and Videotapes , is a procedural training 
guide covering project history, interviewer's responsibilities, inter- 
viewing techniques, survey vs. qualitative interviewing, conducting inter- 
views, location strategies, and the guided interview bookL «:. It also 
included a description of videotapes developed to accompany the manual for 
use in training interviewers. On tape, regional committee members discuss 
the manual and shovT actual interview situations (simulated views and ex- 
periences) representative of situations interviewers will likely encounter. 
The tapes and the manual may be used in group training sessions or read and 
viewed by individuals. 
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This manual. Research Procedures , includes the strategies developed by 
the S-171 Regional Comiplttee members for use in conducting the longitudinal 
follow-up study. The first :Lection Procedures for Researchers , Part I, 
outlines the steps to be used in guiding the research process to achieve 
indepth, qualitative interviews in the states of KY, MS, NC, TN, and VA with 
a selected group of the original sample members who were studied in 1969, 
and again in 1975 and 1979. The second section Interviewer's Manu&I and 
Vid e otapes , Part II, is for interviewers to use £s a procedural guide in 
preparing for the interview situation. In addition, two videotapes for use 
in training interviewers were developed as a part of these procedures. The 
manual was designed so that the separate parts may be used individually. 
Pagination, therefore, is not continuous. Page numbers, however, are shown 
in the manual's table of contents. Preface pages for the two parts explain 
the components of each section. 

For background information about the study for which the maual was 
used, the reader may refer to the first few pages of Parr II, Interviewer's 
Manual. The central purpose, objectives, geographical scope, and sample 
description for the project are summarized. Also, some background informa- 
tion is available in Part I in the section about answers to questions for a 
human subjects review. 
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PREFACE 

Thl8 section of the aanual Includes the research procedures developed 
and agreed upon by the S-17I Regional CoMittee aeabers for use in securing 
the sample, preparing the research materials, planning for Interviewers and 
guiding the total research project. The process for handling data, once 
taped Interviews are secured. Is also Included. 

The components of this part deal vlth project fluuiagement~the logistics 
and other details* For suaaary descriptioiIiB of the purpose of the study, 
objectives, geographical scope, etc. refer to the regional project outline 
(proposal) or to the second annual in these feiearch procedurea which 
provides ouch descriptive background Inforaation for interviewers to use in 
understanding the overall project. Another source for this inforaation 
follows in the answers to questions for Huaan Subjects Review* 

Because securing clearance by the Huaan Subjects Review Coaaittee is a 
preliminary step to preparing materials and beginning data collection, a 
segment addressing these issues appears first in the manual. 
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Human Subjects Revtev 



Although different universities have their own guidelines and coa- 
mlttee procedures, several questions are basic th presenting a project for 
review. Folio t^lng are sample situations (taken from the North Carolina 
review process), questions, and answers which can be adaptc^d to any local 
guidelines for the purpose of describing this project, assessing risk, and 
securing clearance to conduct the study. 

Describing the Project 

1. Please describe purpose of research and procedures to be used, in 
sufficient detail ^:o determine degree of risk (e.g., include 
questionnaires, instructions to £s, descriptions of setting and 
apparatus, when applicable, on additional pages): 

The central purpose of the project is to Identify the life 
experiences of rural low^lucome individuals which contribute to 
educational and occupational achievement. The status achlevenent 
process will be studied through developmentally focused interviews 
with selected respondents for whom time specific data are 
available. The study will investigate various types of {.jplrations 
and attainments — educational, occupational, marrlage/famlly» and 
residential mobility; determine life satisfaction (Job, educational 
and marital) of low-Income young adults with attention to Inter* 
relationships between and among types of satisfaction and factors 
associated with different satisfaction levels; and investigate 
influence of stressful life events on specific aspects of life 
plans of youth. Data already available from three previous phases 
will be used in the study. In this study, guided qualitative 
interviews will be conducted with a subsample of this population to 
obtain information on coping behavior, stress management, and the 
occupational decision-making process (Attachment Quest ^'^nnalre). 

2. Describe sample you Intend to use. Including number and age of 
children or adults, and any special restrictions (e.g. birth order, 
etc . ) : 

A 35-member (number varies for statas) subsample will be randomly 
selected by computer from 149 adults who have already been 
contacted during three previous waves of research projects — 1969 
when sample members were in 5/6th grades; 1975 In ll/12th grades; 
and again in 1979-80 when they were young adults involved in 
educational and/or occupational pursuits. (The last wave Involved 
a mall survey.) The 1979-80 sample members have case code 
assignments, and a master list of names and addresses corresponding 
to those case codes is kept in a locked file. These same codes 
will be used for the subsample. 

3. How will your subjects be selected and recruited for this study? 

The subsample members (refer to Item 2 above) first will be 
contacted by mail (Attach letter). Those who are willing lo 
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participate will sign a card Indicating an Interest In 
participating and consenting to be called by an lntervle«rer for an 
appointment • During that call the Interviewer will tell the 
subject about the Interview process. (Include summary sheet that 
Interviewer may use as contact guide.) 

4. How will you make, the major findings of the study available to 
subjects who are Interested In the outcomet 

At the close or the Interview session, the Interviewer will ask the 
respondent to sign a form that the money has been received. This 
form Includes a mailing address. Respondents will be asked to 
check If they wish to receive any summary reports of tho study. 
(Attach a copy of the certification sheet.) 



A ssessing Risk 

Assess the degree of risk Involved for subjects participating In this 
research: (a) minimal risk X (b) more than miul»Aal risk 

1* What methods will be used to ensure confidentiality of Information? 

As in previous phases of the longitudinal study, the case numbers 
will be used on all questionnaires. After contacts are made and 
questionnaires secured, names and case codes will be separated and 
data files and tape transcriptions will carry only code numbers. 
The respondent will see the interviewer place the interview guide 
and tapes in and seal an envelope with instructions that only 
project personnel and coders back at the university will open the 
envelopes and process the information along with that of all the 
other respondents in the study. Interviews will be conducted in a 
private area so other family members do not hear the questions and 
answers. 

2* How will informed consent be obtained? (Attach letter(s) of 
explanation to £s or parents, and consent forms if used.) 

Subjects will receive a letter inviting participation. (See Item 3 
above.) Since their initial response Is voluntary, indicating 
their interest in participating in the study and if they agree to 
follow through with the interview when a phone contact is made, 
consent can be assumed present. 

3. If risk or deception is involved, in what ways will you ensure the 
rights of your human subjects will be protected? 

No deception is involved. 

4. How are you providing for voluntary, uncoerced participation which 
allows for subjects to withdraw from the study at any time without 
prejudice or penalty (or possible expectations of such) against 
them? 
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Subjects have the option of declining to participate by not 
returning the card indicating their interest. One follow-up call 
will be attempted. When telephoned the^^ubject will have the 
option to decline. At the beginftlng of the interview the 
interviewer will st^^e that the 8ubjeet tiay etop the interview at 
any time without penalty. The respondent will be assured that the 
information given will be held strictly confidential and will not 
be disclosed to the respondent's disadvantage in any way what- 
soever. R will be told that the nattes will never be used with the 
responses (tape transcript^^otis). The in'tervlewer will ask pet. 
mission to tape record the interview^ explaining that this laethod 
is being used so that I and R can focus on the dialogue and not 
have to write down responses. Another reason for taping that will 
be given is that the interviewer wants to be accurate in reporting 
R's thoughts, etc. and that it's core accurate to tape the convi^r- 
sation than to depend on one's memory. 



Drawing » Selecting, and Locating the Sample 

Selecting the sample for the indepth interviews involves three phases: 
Drawing the sample members^ tiearching for their last known address, and 
using various tracking strategies for finally locating the potential 
respondents* Each of these topics will be covered in this section. 

Drawing the Sample 

A computer program was written to randomly select 199 of the 544 cases 
in the longitudinal file (1979 wave). Each state was sent a list of six 
digit case codes. According to the codc^book^ the first digit (o£ the six 
digit code) is the state code, the next two digits are the school ccde» and 
the last three digits refer to the individual case code. The state codes 
and the total drawn for each state are as follows: 



State 


Code 


Number of 


Kentucky 


2 


51 


Mississippi 


3 


34 


North Carolina 


4 


53 


South Carolina 


5 


4 


Tennessee 


6 


33 


Virginia 


7 


24 


199 



Each state is to randomly draw a sample from the list. An attempt 
should be made to locate the sample members drawn. An alternate list may 
be drawn to use if a sufficient number for interviewing cannot be located 
from tha initial list. 
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Sampj^ Search 

For each case (randomly drawn from the total drawn from the 1979 
longitudinal file for each state)^ check the completeness of the data, the 
last known addresses and phone number^ and any available notes about how 
the potential resp-.adent had been located in previous phases. 



Tracking Strategie s 

The first step in locating the sample member inn be attempted by 
mailing a letter to the last known **good** address. When the thank you 
letters were mailed after the 1979 phase» very few were returned by the 
post office. We can assume (always risky business!) with a small degree of 
confidence that most of those letters w.re received. At this point, that*s 
our best guess. 

Prepare a letter for each person on the irandomLy drawn list. Person-- 
alize the letters by handwriting the name or by using a microcomputer to 
print an original letter for each person. Include a stamped, return card 
with the letter so the potential respondent may let you know of their 
intejredt and any updated contact information since the. letter may have been 
forwarded to them. (Refer to the Resource Section for letter.) 

The return card (Refer to Resource Section) may be coded on the front 
by inserting the individual's case code number after the work **project** 
(e.g« Project 029). Names may be very different from what we knew fifteen 
years ago — we certainly do not want to mismatch data! 

We will each write our own version of this section after the project 
is over! Strategies? for locating the sample members will vary between and 
amoAg the states. Many tracking strategies are likely to be used» many of 
which we are not aware at this time. Our motto is Do everything possible 
to find and get interviews from the potential respondents." 

The people who interviewed in the first two waves and other local 
Informants are perhaps still in the original survey areas. Iney may know 
of the whereabouts of sample members or their families. Some post offices 
ara a helpful resource, particularly in small rural communities where the 
postmaster may know the history of everyone! Telephone director ie'^j are 
helpful, as well as the respondents themselves once the interviewing pro- 
cess begins. 

Sometimes even after locating the person's address and perhaps a phone 
number, problems may be encountered in contacting the potential respondent. 
Although avoiding interference in a person's workplace is most desirable, 
it may be necessary to make an initial contact by calling during the work 
hours. If letters have gone out and have been returned undeliverable, send 
a second/ third to all possible contacts known. Remember, the 1979 
questionnaire included epace for the respondent to indicate names and 
addresses of two people who would always know where they were. Try those! 
At thib point you may begin to feel that the person may have received your 
letter but has not responded. By now you may want to attach a note on ^ 
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strip of dlf fctMt colorifd pap» tSetHMOurcf S^eticm) lAdleatlii^ that 
they aay bnve tBcpirmd ih^ Imfimt Wort bacmiliW jrtii*ya bata ti^Jf 1^ to 
locate thaa, and ia a faw wotda attiiibaalaa lio« im>acta«tt tliM^ mtm-%p %h^ . 
study. Ooca yoii £m1 falrljr ttiwf Idadit tlut latt^ ba^ W^n Wsi^^ 
you still bavatt*!: haatd fta« aOM taapofidaata, try eontaet (tli«tt by 
phona» verify vhether or nat tl^y*^ received the latter lisid proceed t.rott 
there to set up aa interrleir aebedule. 



Preparigi iltteyleia for cim U^mtfUm . 

A list of sateriala^ |Ni|^p1^^dij^^^^ e49Jipiai|i^t^i|M^ cmMNetlug 
the intervieva la aheva, bii'^il^iil^i^ 
to be used aa a chMkUmt^'ifiiii^ 

for the appolntwMita viltb ire*|NMij|^^ ti iit l4 ti^ jia^^ ee a 

cbeckliat for your uae 1^ ;praf4iriit a Juppl^ of iiatbiiala fot tlie 
intervieuers to usa. jSoM of the iteias will b» dlacttaaad balov« 

Cbeckliat fof Intervleiiera 

□ Identificatlra-^'^nMaii' t»9I^I^^ jtetco^^HrdLMi d^tver^s liceoao« 
p Mapa and dltaetiooa to p«ri:i^ipimt;*i'ra«t4^^ (or dealgaated, 

place if iqn»oiiitiMi^t:riraa Mda by pl^irii)* 
Q Background m auiMty lldfoi^ 

□ Clipbnard«vpi»)cll or^^ 

□ Recorder, btttariaii, aid povei; cord. <Hihrliig a baad cleanlog 

kit tot tape jtaoot^ert that iu^lfttaetioa during the inter- 

viev algbt be a valuable pr«fiia«tioii« having an extra 

racorder is the surest ^'safety* SM^uteO 
[] Audiotapea (label the tlipe with the caaa code and dat^ of 

interviev). Pleilt test the tape and record the case 

cpde number at th% ^ginning of the tape* 
Q Quea^iotuiair^ booklet vith subject information completed on the 

front page. 

□ Cards for Items 44 and 47. 

[] Fom for certification of payiKlfent to subjects 



Identification 

The choice of identification to be used will vary depending on local 
situations vithin the states. In some areas veering a name tag would be of 
benefit in establishing the legitimacy of the intervlever, vhereas in 
ethers the best means might be a letter of introduction or no identifi- 
cation except the verbel introduction. Use the method you prefer for your 
particular sample locale. It*s probably best not to drive a state car with 
a univeraity seal or other such markings. Some people get very auspicious 
with such. 
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Dlrecttona for Finding Participant 



Thla la a vary Important atap for tha raaaarchar and/or tha 
iDtervlewar depending upon who la to record tha Inforaatlon. It*a of 
particular Importance If the plana aie being made by phone. Even though 
one would aaaume that people can tell you how to get to where they live, 
experience haa ahowu differently! Alao, even though we do not like to 
believe that a potential reapondent would mlaleed iia. If they have 
reaervatlona about participation they may lead ua aatrey In our aeatch to 
find them. Therefore, keep detailed notea when di tec t^nm are given and 
repeat them ao the reapondent can make any correct lona« Xhia la a partJcu* 
larly crucial atap In rural, mountain areaa where many roads wind around 
the hllla and drlvewaya are mere patha through the trMa# 



Background Information ahon% the Jt^apondirtt ^ _ 

Background Information about the teapondent will "^e helpful to the 
Interviewer In undera tending the altuatlon and In buildli^ rappoit with the 
reapondent. Even jthongh th« Interviewer Jroba1)lx #ilt^Ot^ details 
explicitly, having an undetatandlng of the reap<hfdisjLt*9^dutatlonal and 
occupational hlatory, ^mmunlty(lea} of realdence during achool yeara, and 
marital/ family ^tatua will be valuable to the aucceaa the Interview^ 

An example of a background aheet la Included in the Appendix of the 
lntervlewer*a manual. A blank form may be photocopied with one copy being 
allowed for each reapondent In the aub-*eample. Secure che background 
Information from prevloua queatlonnalrea and other reaearch materlala Uaed 
In 1969, 1975, and 1979. Fill In the background information for each 
suLject to be Interviewed. 



Tape Recordera 

It > ' desirable to havr more than one tape recorder available during 
the Interview period. They are mechanical devlcea and may malfunction, not 
waiting until the Interview la completed! Having a head cleaning kit for 
restorative nteaaurea during an latervlew aeaalon and for aervlce between 
seaslona might be a valuable precaution. Having extra recordera may be the 
easiest and most economical precaution. 



Audlotapea 

Taped ahould be tested prior to the beginning of the Interview aea-* 
slon. The case code and the date of the Interview ahould be recorded on 
the tape aa well aa being written on the outalde of the tape. Have two 
tapea for each case and conalder ualng the second tape for the Interviewer 
to record any explanatory remarka, context Information, Impreaalona, etCr 
that would be helpful later In understanding and analyzing Information from 
the lct«>rvlew (qualitative data). 
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Cards for Specific Items 

For two Items (44 and 47) the respondeat needs to look at some 
diagrams before making a response. Sets of these may be prepared 
(laminated In plastic for durability) and packed vlth the tape recorders* 
(Sets were supplied for each state by regional chairperson.) 



Certification of Payment to Subjects 

Prepare a half-sheet per respondent for keepltig a record of payment. 
In some states It may be necessary to submit th^ise to accounting 
departments as evidence of pm^ty cash uses. This vll^ also provl4s a 
record^ separate from confldestlal Ititervlev Informat^Stty that the 
respondent would like to receive a summary, report of the Ittudy. (See 
Resource Section.) ' .... , . 

Packets for the Interviewer^ . 

A packet of materials for each Interview may be prepared In advance by 
placing all pieces for each respondent In a brown clasp envelope. This 
procedure means that a second "quality control** step is Introduced. The 
materials are all prepared and assembled prior to leaving the research 
office for the Interview setting. The Interviewer then checks again as 
preparations are made for conducting each Interview. 

Each envelope should be labeled with the Individual's case code and 
filled with these Items: questionnaire form, certification of receipt of 
payment^ background Information for each respondent^ an envelope with $35 
In cash» and directions for locating the respondent. After the Interview 
is completed^ this same envelope can be used throughout the tape 
transcription process. The same envelope can hold the printed pages of the 
transcribed Interview until that whole process Is completed (to be 
described In a later section). Such a procedure Is just a way of filing 
all materials for a given case In one place throughout the duration of the 
process . 



Interviewers 

Securing and training people to conduct the Interviews Is probably the 
most critical step In this whole research project. An lndepth» qualitative 
Interview .^s a different kind of data gathering process than what Is In-* 
volved In conducting a survey In which the respondent chooses an answer 
from several possible choices. For this study the Interviewer must be not 
only a good conversationalist and listener but must know how to hear and 
process Information In order to phrase and ask the next question. This 
does not mean that the Interviewer should deviate from the questions In the 
questionnaire form~that Is Intended to guide the Interview and give It the 
structure needed for the researchers later when responses to categories 
must be evaluated and antlysed for their contributions In **telllng the 
respondent's story.** 
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Finding the 'bright" person to do the Job will be the responsibility of 
project personnel In each state. What can be more uniform, however, Is the 
training process, ilie manual for Interviewers and the videotapes developed 
by the regional committee are to be central resources for training 
Interviewers * 



Quaxlf ^cations 

Certainly a first consideration Is that the person have an Interest In 
conducting Interviews and particularly lodepthy qualitative interviews. An 
Interest In people In general and a willingness to litte^n aire important. 
If the Interviewer Is to be re^ponslbl^/^f o|: locating t^e reajpondents, a 
good measure of patience &nd persistence are also necmyswy qualifications. 

T raining Sessions . ^ 

The type of training you provide for the interviewers may depend on 
the number of people involved. If more than two or three people are 
involved, a structured workshop setting is perhaps the best, whereas, with 
one or two interviewers much of the training can be accomplished in 
conferences. The structure for the total process (an overview or outline) 
should be provided by the researcher. Afterward the interviewer could read 
the manual for interviewers individually, view the videotapes, and then 
have subsequent conferences with the researcher. 

The interviewer may find it helpful to use a summary page of summary 
points when contacting the respondent (See Resource Section). Following 
this guide will more closely Insure that respondents throughout the region 
have heard approximately the same information* Using the sheet, however, 
does not mean reading each item; that could sound rote and boring 1 



Using Videotapes as £ Training Resource 

Even for an erperienced Interviewer (or even a counselor or therapist) 
who is used to managing a dialogue/data gathering session with a 
respondent, viewing the videotapes can provide the orientation and mind set 
or state of preparedness necessary to conduct qualitative interviews. Once 
or twice through may not be enough! 

The interview videotape is an approximation — a sample of an interview 
setting. It is Intended to provide the '^common denominator,** because even 
though all interviews are after the same categories of information, no two 
interview situations will be ellke. For example, the physical settings and 
the people will be different (along with the weather and the interviewer's 
tiredness levell). For the first time in the history of this longitudinal 
effort, the respondents have had a greater variety of experiences than at 
any previous point. This very fact alone will contribute to many dif- 
ferences in the interviewers* experiences. In spice of the differences, 
however, the tape la a good example of different interviewers and different 
respondents . 
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Training for Using Probes 

Learning to use probes during the Interview Is probably the hardest 
part In becoming a "master interviewer*** Training ooaeone to use probes Is 
equally difficult. Using probes appropriately results from the 
Interactions occurring during the Interview process* If the respondent Is 
silent, probes ate needed to secure the desired Informatlonj on the other 
hand, probes and their preface remarks may be used to **gttlde** the very 
talkative respondent and keep the Interview **on the tra^^k.** It*s okay of 
course to have different paces/1>ut onC should not stray so far from the 
general theme of the inter'^lew that lt*s hard, to get back to the point. 
Probes help keep the Interview moving. 

The first step In training for using probes Is to read the suggested 
p robes In the questionnaire/ Inten^lew.gtiild^. |L'S tjiese 'sl£u«tlons are 
studied, other probes that come to mlnd^ fliay be included' in the margins of 
the guide. This is all pre-preparation — the situation and the '*clear 
thinking** of the interviewer will determine others that may be used* 
Preparing an interviewer to handle the probe situations may be accomplished 
in role playing sessions or by conducting some pilot-'lnterviews. Listening 
td the training videotapes for the sole purpose of **hearing'* probes is 
another effective training technique. It*s important to remember that the 
videotapes are approximations or **samples*' of the interview setting. Mot 
all the possible probes are on the tapes. Even so, the interviewer can 
gain valuable insight from a 'iewing for the purpose of listening for probe 
cues. 

As a researcher try to teach the interviewer to **probe if you think 
lt*s right." Although it*s important to ask all the questions in the 
interview guide, it is equally Important for the interviewer to use 
judgment in choosing Issues needing more probe questions. Being flexible 
enough to recognize hesitancies and then know how to handle those Instances 
through probing is what in takes to be successful. One **rule'* for success 
is to word the question/probe so that the respondent has to give more than 
a "yes" or "no" — get the response in a sentence or at least a descriptive 
phrase. 



Data Handling 

Conducting interviews is only the first step in the data collection 
process. Tapes must be stored and the information transcribed before the 
analysis process begins. 



Copying and Storing Tapes 

It*s always good practice to have backup copies of cassette tapes (as 
well as for microcomputer diskettes) particularly when there*s only one 
a reliable of the original source. Tapes can break during the transcription 
process even when things have gone well initially. Therefore, copy each 
^•ape and label it appropriately before anything is done with the tape. 
This means twice the investment but as soon as the project is over, the 
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duplicates can be erased and used £or other purposes. One copy per case 
kept for posterity is quite ample! Label the duplicates with the same case 
code plus -C- for copy, for example 029-C* 

Tar-«^ should be stored, when not being transcribed, in locked file 
cabinets (or other secure aeans) to insure the confidentiality of the data 
(such phrases are popular with Human Subjects Review Committeeel). This 
measure should also be taken with the questionnaire bookleti* Even though 
there may be very little information written in the bookle^^ identifying 
information which corresponds to tape cast cedea^ioee api>eer on the cover, 
and this information should be treated confidentially^ wi%ll'a8.the tapes* 

Transcribing Tapes 

A verbatim transcription of the taped interview needs to be made as 
soon after the interview has been completed as possible. After that step 
it is desirable to have the interviewer listen to the tape and proof the 
transcription. If this is dene while the interviewer still remembers many 
details, any misinterpretation by the transcriber could be cleared up* In 
evaluating a conversation and extracting major points for the research, it 
is important 9 for example, to know where respondent pauses or Interruptions 
for other reasons have occurred* Many times punctuation vital to the 
meaning may have been omitted — the interviewer is the best one to know the 
situation as it happened* 

One way to make the transcription and checking process efficient is to 
use a microcomputer for entering the transcribed material* The interviewer 
can correct the printed copy, corrections can then be made in the computer 
file, and final copies can be printed for use by researchers in the 
analysis/ synthesis phases * 



Format for Transcriptions 

Each typewritten or computer page should carry the individual case 
codes* For future analysis it might be helpxul to have the six--digit codes 
used in drawing the subsample as the identification on the transcription* 
This would provide state as well as school designations* 

In the body of the transcription, several identifiers should be 
Included. A sample transcription page appears in the Resource Section* 
Notice the use of all caps to indicate question (item) numbers, the 
questions, probes, or comments as sta.«d by the interviewer, and the 
designations fc. interviewer (I) and respondent (R)* 
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Resottrce Section 

Items Included In this section oay be reproduced for use In each 
state, after appropriate changes are made relative to each state's Identl* 
fylng Information: 

Letter to Itespondent (for Initial contact) 

Return Card (back and front) 

Attachment for Fclloir-up Letter 

Certification of Receipt of Cash Payment 

Points for Interviewer Contact with Respondent 

Example: Parts of a Transcription 
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THE UNIVERSITY OF NORTH CAROLINA 

AT GREENSBORO 



Schooi of Home Economics 1984 
North Caroltna Agricuhural Research Service 
(919)379-5972, 5076 

Dear (nbject's tmmt, hndwrittn or put 1a vlth «icroGOttpiit«r» tbmm pcodvd^ a 
pecMMllMd letter for eedi) 

We really need your help—ooly you will do^and ve are able to offer you thlrty-f ive 
dollars for it* 

In 1969, when you were In the fifth or sixth grade, you were among tba students wa 
studied in six Southern states* We were interested in students* life plans and goals. 
Tou helped us again In 1975 when ve wanted to find out if, or how, Ufa plans chsnga. In 
1979, ve sent you a questionnaire by mail. That time» we ware studying what you were 
actually doing as young adults and how satlaf led you were with yojr life and achievements* 

It has always been hard for young people to decide what to do In life—how far In 
school to go, what Job they should take, when to marry, and so on. We believe that our 
study can help young people with their many choices and decisions* Alz^eady, we*va had 
articles appear in national journals where they reach teachers, counselors, and others who 
work with youth. 

Over 1400 students participated in the first part of our study. In this, our LAST 
part, we would Uke to interview a sample of those people. The things we wiU talk about 
are not too personal* But we would like to know how you*re doing, and how things have 
worked out for you. We will never, of course, use your name or Identify you in any way 
with the answers. Our interviejr with you will take about an hour. The thirty-five 
dollars we will give you is our way of saying '*thank you* for your time and effort* 

We would like to contact you within the next coiq>le of weeks to find out when you 
could talk with an interviewer. Please fill in and mail the enclosed card to let us kzx>w 
when we may call. We look forward to hearing from you soon. Thank you. 

Please remember four things ^ 

- It Is iaq)ortant that we talk with you. 

- The results of our study should help young people as they think and plan for 

their future. 
The interview should take about an hour. 

- You will receive $35.00 at the interview. 





Sincerely, 



Sarah M. Shof fner. Project Director 
Department of Child Development 
and Family Belations 

ORBtNtBORO, NORTH C A R O L I N A / 274 1 2-5001 
^fSh THE UNIVCRSmr OP NORTH CAROLINA U <0mHt^4 #/ lA* tbtots pMk mnht huikmikm fo JV#rtA CmtUm 
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Return Card (To be enclosed with the letter to the respondent) 



J 



Project Oks U. 8. 

Postal 
Staap 

Case code for 
identification 
when card is 
returned 



Dr. Sarah M« Shoffner 
School of Hone Econoalcs 
University of North Carolina 

at Greensboro 
Greensboro, NC 27412-5001 



FRONT 



I would be interested in participating in your study 
of life plans and goals. 

My phone number is ( ) 

I do not have a telephone, but I can be reached at 

OR 

(phone number) (address) 

A good time to call me would be 

(time) 

NAME: 

ADDRESS: 



BACK 



ERIC 
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Attachment for Follow-Up Letter 



Example of a stri p attached to contact letter for m ultiple mailings to the 
same respondents 



You may have recei a this letter before, but ve are still hoping that you 
will help us complete the study. We sent our last letter to your 1979 
address but received no response; so this letter Is being sent In the care 
of your family. Please answer since we do need your help. We hope to 
receive your card soon. 
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Certification of Receipt of Cash from University as 

Indicated below: 

I certify that I received cash in the amount of for 

contractual services rendered in connection with Research Project 

No« on ^# 

(date) 



(Signature) 



(Social Security Number) 



(Home Address) 
Q ^ In box if you want to receive reports of suidy 



Reproduce the above in this section of the page — a half-sheet per 
respondent. 
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Points frr IntervltiPBr Contact with Respondent 



• Identify who you are and Identify the research project* 

• Relate call to the letter and return card prevlourly 
received; Identify with the project leader vho sent the 
Initial letter* 

e Verify that you received the return card and indicate 
that you ate calling to aake an appointment* 

e Thank the respondent for returning the card Indicating 
vllllngness to participate in the study. These young 
people have been a part of the project since 1969 (15 
yearsl)» thus, their participation Is important* 

e Explain the confidential nature of the study and that 
the Interview will be conducted In as private a pl«ce 
as possible* 

e Obtain their consent to participate* 

e Set up an appolntaent for the Interview; obtain 
directions to the designated location « 

e Tell then that they will be paid $35 for participating 
and Instruct the potential respondent that s/he vlll be 
asked to sign a f orn at the close of the Interview 
Indicating that the noney was received* (This Is a 
way of docunentlng for the accountants that the money 
was used as Intended*) 

e Tell R that the opportunity to Indicate whether or not 
s/he wishes to receive any summary reports of the study 
will be given* A space on the fora will be checked If 
reports are desired* (If potential R declines to give 
the Interview, ask If s/he wishes to receive any 
summary reports of the study and record address 
Information If a report Is desired*) 

e Review time for the Interview and the directions to the 
designated location* 
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Example: Parts of a Transcription 



File 272 (This Indicates the case code; could be 403272) 



I: HOW HAVE YOU BEEH GETTING ALOHG SINCE 1979 WHEN YOU WERE LAST 
INTERVIEWED OR WHEN YOU LAST RECEIVED A QUESTIONNAIRE? 

R: Well, I've been doing pretty veil* I*ve not done exactly what I would 
like to have done, but I've done pretty well* 

I: Uh, C/N YOU ELABORATE ON THAT A LITTLE? 

R: Well, for Instance, you know^ like wji^t^ I was in. high school, I had 
the dream of going on to JLlk)e vet#rlnatlan school and thlqgfj but like 
around here there's not really that much opportunity* Your parents 
have to hold down a Job. They really don't liave the money ^o send you 
on to school. There's not that much of an op^iortutif ty for you to get 
out and help yourself on to school. There's not^ that many chances for 
scholarships or whatever; there's a few, but not that many* 

************ 

Ql BOV FAK HAVE TOO COB TM SCBOOL? 

R: Well, I Just graduated high school. 

I: OKAY. HAVE YOU ATTENDED ANY VOCATIONAL TRAINING, TRADE SCHOOLS? 

R: Well, right now I'm kind's Interested In business, you know, like 
Income tax and things like that* I'd like to know how to be able to 
fill those out and*** 

I: AND DO YOU KNOW WHERE YOU MIGHT BE ABLE TO GET THAT TRAINING? 

R: Well, I've heard 'em say you can take It at xxxxxr, but yet that's 
like, what 30-35 miles from where I live and at night the fog* 

************ 
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PART II 

*************** 

* * 

* IIIEtVIEHB*8 Millttl^AID YIDBOIARS^ * 

* S-171 nttojttct * 

* . . . . * 

* Dynamics of Life Plane and Attalnaant of Um^laitomm. Youth: * 

* A Longitudinal Analysis * 

* * 
*************** 



(Researchers' Names) 
(Phone Nunbers) 
(etcO 



(University Affiliation) 
(Date) 



^Prepared for the regional project by Sarah M» Shoffner, Ph.D*, University 
of North Carolina at Greensboro, Greensboro, NO 27412; reviewed and amended by 
the regional committee members April, i984; edited May-July, 1984; and dis- 
tributed to the participating states for use in guiding data collection pro- 
cedures in 1984 - 1985* 
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PBEFACE 



This maniial for interviewers and the videotapes were developed as a 
resource for the research project entitled Dynamics of Life Plans and 
Attainment of Lov-Incoae Youth t k Longitudinal Analysis*'' Both vere 
prepared for the S--171 Regional Committee to use In training 
interviewers to conduct lndepth» qualitative interviews with young 
adults* The first part of the videotape Includes a discussion of this 
training manual by members of the regional committee. The second 
portion of the tape shows actual interview situations* The views or 
experiences described by the respondents may or may cot be the actual 
ones of ^he participants; nonetheless^ they are representative of the 
situation likely to be encountered by the interviewers* The tape<. and 
the manual may be u^2d in group training sessions or read and viewed by 
individuals* 
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Thi 8-171 iM— gch Pto»ct 

Introduction 

Before presenting the details of this project, ye would like to 
encourage you as an Intervlever to becom tboroiitb);^ familiar trith Its 
general puronses* Tou nay be asked to exprlatft tjhjili %Mi4^y times before 
the Intervleirlng is completed* Th^. battit ;^,^^f|(||^ you arm in this 
respect, the easier, more lntersstlng» f&d^ mOtk mill bs 

and the more pride you vlll have In belkg sjr imipi^ltl^^ pmri: of it^ /If 
for any reason the Intent or purposes of the'pr6}«e( ttir any part the 
manual and procedures to bd folloir#d are not clear to you, let us knov 
immediately so we can explain further* We want you to work comfortably 
and efficiently* The project cannot possibly be a success if we do not 
understand each otlier*s problems* 

General Purposes 

The central purpose of this present study Is to Identify the life 
experiences of rural low-income Individuals which contribute to edu^ 
cational and occupational achievement. Specif IcslLy^ 4bis project will 
examine, in detail, the factors influencing the varyitift levels of edu- 
cational and occupational attainment of rural youth* Such factors would 
include the impact of life events (e«g; availability of role models or 
stressful life experiences), family background^ Individual coping 
skills, levels of aspiration, and residential preferences* 

Currently, participation in the labor force consumes a large per- 
centage of an Individual's time, effort, and energy* Individuals re- 
ceive rewards, power, status, and feelings of self-esteem from their 
work* Many rural youth who must find employment in urban-Industrial 
areas are at a considerable disadvantage In competing for Jobs* 

If the problems of low-income youth are to be better undersl ood, 
there is a ne'^d for longitudinal designs Incorporatiog such groups* A 
majority of research on occupational development has been of cross- 
sectional design generally involving high school age youth* Low-Income 
Individuals have been a somewhat neglected population in the research 
efforts as have younger-aged children* 

The S-63 and S-126 Projects preceded this one and involved families 
from low-income areas* Respondents were questioned at an unusually 
early age compared to typical studies of career planning and status 
attainment* The large and unique data base developed in these projects 
is well suited for addressing life 7lannlng and attainment Issues* The 
longitudinal nature means that the educational and occupiltlonul in- 
formation gathered In the past pfdjfc|s on tha saie ; c^ll^ren at Jirade- 
schoo^ age, high school age, and young adulthood can now be used to 
trace the developmental transition of youth and how this relates to 

,i 
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their initial achlevcmeat* In the world beyond high school. To continue 
with this same group of young people and to round out the picture on 
achievements, new data should be gathered relevant to more recent occu- 
pational roles, accoapllshments, and problemsi 

For exaapldt areas of questioning will include indices of satis- 
faction with career education^ and lltm generally; thm occupational 
decisions and career experiences; the car«i» «M plan ^blcmss and 
residence and marital issuee as tl|i^ tfeWte to job and educational 
decisions. There are few longitodliiil 4^tt bas«a» other than this one 
(S-171), that include information from tc«^|^y a^ual^n^bera of males 
and females, blacks and whites, wWch are eolleoted «rat t; ten-year 
period beginning when sample members wer# f if til and sixth graders* 

Although goal-oriented information fti^ thm si»e r«spoifideiMyi over a 
ten-year period is already available, reliitir^ewing thes4 respondents 
will provide a more comprehensive focus f or ^nidivita^^ the develops 
mental choice process. A major contribution ^iE this research will be to 
trace the evolution of liU plans from the preadolescent years through 
young adulthood when occupational and marital goals are becoming 
crystallized. 

Detailed Purposes of the Project 

1. To provide insights into the status achievement process 
through developmentally focused interviews with selected 
respondents for whcm time specific data are already avalUble. 

2. *j Investigate more fully the various types of aspirations and 
attainments: educational, occupation, marriage and family, 
and residential mobility. 

3. To determine the life satisfaction (Job, education, and mari- 
tal satisfaction) of low-income young adults with particular 
attention to the interrelationships between and among the 
types of satisfaction and the factors associated with dif- 
ferent satisfaction levels. 

4. To investigate the Influence of stressful life events on 
specific aspects of the life plans of youth. 

5% To synthesize the major findings so that recommendations can 
be made to educators, parents* groups, and others for maxi- 
mizing the career prospects and life satisfaction of low- 
income youth. 

Geographic Scope of the Study 



Interviews are being conducted in the states of KY, MS, NCj SC, TN, 
and VA with the original sample members vho were studied in 1969, and 
again in 1975 and 1979. However, contacts will be made with respon- 
dents who hav3 moved away from the sample area. Specific location 
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strategies will be employed to atteapt to locate and obtain Information 
from these respondents* 

All of the states Involved are In the Sottthen region of the Odlted 
States. The state agricultural experiment stations and schools of home 
economics In the various states pooUd their reiearch Htllls to formu-^ 
late this regional study* 1^ allovlng sevaraX ttatem i^ ^HblM th^tr 
efforts » It Is possible to accom^tth the ree^ch o^|«^tive« <ptepentad 
In the first few pages of the mammi) not only for eadit jatate separately 
but for the Southern region aa ^fmll• So you a«# a atem'btr o^ « l4rg# 
team who Is coverln-* an extensive geographical tmritpB(ip When 
obtain our Information, we will aJaalyse It for oiir ownCgtata, and then 
It will be combined with the information gathered in thm otimt partici-> 
pat lag states. 

General Description of the Sample 

After the 1979 data collection phase there were 544 of the original 
sample respondents for whom questionnaires were available for the three 
phases of the project. A sub-sample (200) of these respondente baa been 
randomly selected by computer from the 544 cesee in the longitudinal 
file. Individual states have randomly drawn caeea to interview from the 
state totals shown below. Tou will be given specific cases to contact 
and some directions for locating these individuals. 



State 


Total Sub-sample 


Interview 


Kentucky 


50 




Mississippi 


35 




North Carolina 


53 




South Carolina 


5 




Tennessee 


33 




Virginia 


24 




Total 


200" 





The Interviewer *s Role in the Project 

The success of the study depends in very large measure on you^ 
the individual interviewer, and your efforts to make it auccessful. The 
way you approach these young adults and the way you tell them about the 
study will determine the extent of cooperation and candor obtained. 
Using words they understand and can eppreciate will insure greeter 
success. It is very important that you, the interviewer, be thoroughly 
familiar with all the procedures end instructions for conducting the 
interview, niis manual end the accompanying videotapes should provide 
the necessary instruotldnit; Please refer to it often for guidance..tnot 
during an interview however f 

Tour major duties are described in the four points below. The 
details and sequence for conducting the interview are included in later 
sections. 
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1. To locate tho Immmo of tte nbjocto mnmitpM to yoo« 

. * - 

2m To c^otoct tko y^ons fox •k ofpoiiit«omt mmd oollot 

hio/kor ^eoo^ptlJMu ^ y / ^; - - ^^j^ 

3m To cood o e t oni tapo xm^td tlM pi;^ribod lotorriov wltk tibo 

4. To roeoxA 017 oqpf^MOtoij/ iof oTMtloo 

liolpfml lA o bottor oodorotooAiot of tlM "e^oAitMt of thm 
liitorrioo* 



loopo— IblHtloo of 00 latoTfiooog 

Onee you accept your appointaaot aa intanrlavcry you i|ra oi^pootod 
to conscientiously porforo your duties as outlined until tht copiplotloo 
of your assignment* We have advised the county oxtensioA egant ia ^our 
area that you will be contacting individuals for information and if 
anyone vishes s/he can verify your official status* 

Worulng Hours 

Interviews may last at least an hour* Some vill be much longer 
depending on the individual respondent* Additional time may be noces* 
sary to accomplish rapport setting and to handle unforeseen circum-- 
stances in the interview situation* 

Tou vill need to adjust your hours to those times of day that you 
are most apt to find respondents available for interview* Tou may need 
to make some calls early in the morning^ some in the evenings^ or oven 
on «*eekends» since the interviews will need to be arranged around the 
respondents* schedules* Generally^ it is not advisable to make calls 
after 9:00 p*m* or on Sunday^ unless a respondent specifically requests 
an appointment for such a time* Tou may» if necessary^ work more than 8 
hours a day or 40 hours a veek» since you will be paid per interview for 
the interviews completed* 

Please keep the record of your workilng times and mileage traveled 
on the form given you even though your rewiunt^ration is per interview* 
This report should be submitted to the project leader on whatever 
schedule you established when you agreed to do the job* 

Dress and Approach to Interview Setting 

Just reading the heading to this section may cause you to wonder 
why it should even bo an issue* Appropriate dress is an important topic 
because one's attire helps give that first impression* If that first 
impression is unfavorable^ the interview session may not go as smoothly 
as it would have otherwise* Flashy clothing and jewelry might interfere 
with the respondent's concentration on the questions being asked* U >-* 
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wise, the very austere, drab look would not be appropriate either. 
Anything carried to the extremes could be counterproductive. 

Approach and begin an interview setting with the Individual respon- 
dent and the physical surroundings In alnd. You «ay have to be very 
flexible In dealing with different personalities. The saae greeting way 
not be the best for all the respondents. People respond to strangers 
with differing degrees of receptivity. Although many aay be quite 
assertive, others will depend on you for the lead to all the move». 

An Interview is a Private Affair. 

Since the interview Is specifically for the designated respondent, 
it is not good policy to do the interview In the presence of other 
fanily neabers, neighbors, etc. Respect each person*s privacy. If you 
ask questions in the presence of others, the respondent i^ill put little 
faith in your statenents that the information will be kept confidential. 
Though the ideal interview situation is directly concerned with the 
subject, the presence of other aewbers of her family la not to be taken 
as preventing an interview; however, try to Interview alone. 

Confidential Information 

Of course, you are not to communicate information obtained in 
Intervlewa to jMgr peraon other than project personnel. For example. It 
is not a very pleasant experience for individuala to be sitting In a 
restaurant downtown and overhear a careless interviewer discussing their 
home life. Although this example may seem a little far-fetched, such 
things have happened. The "grapevine" at times seems to a; proaeh the 
speed of sound, so you must exercise complete confidentially concerning 
any information given to you by reapondents. Completed Interviewing 
schedules and tapes should not be left where any unauthorised person 
might have acceas to them. No one other than authorized personnel 
should accompany you or assist you while you conduct the interview. 

Care and Stock of Materiala 

You are responsible for the proper care of forma, other supplies, 
and equipment furnished you. You are also responsible for notifying us 
in advance if you need extra supplies, so lack of supplies should not 
delay completion of your work. After you have finished your aaaignment, 
all completed intervlewa and aurplus supplies are to be returned to our 
office. 

Interwlewliy Tmcbmiqq— mad the Imtervlewlng Proceae * 

Thla section presents general comments concerning interviewing with 
emphasis on indepth or qualitative intervlewa. It la Included to give 

' *P«rts from S-63 (1969) and S-126 (1975) Interviewing Manuals. 
University of North Carollua at Greensboro, Mlmeo. 
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you ao overview and general philosophy of the area and to help you feel 
comfortable as an interviewer. 

The Interviewer's Job 

Interviewing individuals is an interestiog experience especially 
for a person who really likes people, k person who really likes people 
can do highly effective Interviewing when s/he has a thorough udder- 
standing of a few importatit facts an4 guiding principles. The better 
the interviewer knows these facts and prlii^iples* the easier the job of 
interylewing and the more accurate and useful the luforwatloo obtained* 
When properly done, there is veal iperionsl satisfaction in interviewing. 

Each step in the interview process is carefully planned to provide 
the aost useful Inforaation at the least cost. It is what wight be 
called a precision job. The interviewer Is the aost iMportant ""link in 
the chain*! o|^ a successful InUr^lew^^l^ better s/te does the job, the 
more reliable the inf ormatione obtain^ fnd the more |nef ul It will be. 

Intervleifs vary' in atid MiUt^fiaf i^ to the motive we 

have when engaging another personi.|it^%d«^iri6ttsitijMI^ It may be for the 
purpose of giving information, motivating or getting the individual to 
cooperate, or gathering Uct^m. ip w%.contact a p^t^on for the purpose 
of getting facts cottcertoiASl£L«sel^c|br^f irsCj^b^lr^that of getting 
him to cooperate. We must create a dtsire in^^hst person to tell us 
about his educational and vocational plans and eicjpwllne^s. In creating 
this desire, it will be necessary for us to give some information. 
People just dcu*t "tell all" about the information we're seeking unless 
they first know why the information is wanted, who wants it and how it^ 
is to be used . 

The Interviewer Himself 

The interviewer must school himself to be an impartial observer and 
recorder of facts. The job Is neither that of an educator nor a mis- 
sionary nor a therapist! Primarily the job is to listen, understand and 
record the facts the respondent gives in reply to the questions asked. 
No matter how much the interviewer might disagree with tne views of the 
respondent, it is not his/her business to try to change the respondent's 
way of thinking. Arguments are to be avoided at all costs. If the 
respondent has opinions that he wants to "get off his chest,*" let him 
t^lk, look sympathetic, if necessary say, ' Tea, I understand how you 
feel." Then when you get a chance, proceed with The interview. Very 
often the most belligerent and argumentative respondent will give the 
best interview once he has "unloaded his opinions" on a sympathetic 
listener. 

The really good interviewer is honest, intelligent, patient, ob- 
servant and has both initiative and ingenuity in meeting all kinds of 
situations. He also is aware of his own prejudices and knows how to 
control them. It wouliTbe foolish to assuae that Interviv'wers have nc 
prejudices, just as it would be foolish to assume that any other group 
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has none* All of us have such traits to so«e extent* The laportant 
thing Is to recognise then In ourselves and to guard carefully against 
their entering Into our vork of objective observation* 

Bear In mind that all selected respondents aira impdrtattt, re^ 
gardless of personal chmractettstlcst coI^mt* isreed, ^ econoale status. 
Even though you nay recognisa your slnllarltlea' f ii(^;4if f^l^^tii 1^ 
comparison to those of the parson you aYa laeervia«l!|i» ^i^^pNdaaM" 
are Inportan^, and objective understanding a<id tolnfamca mu^^ ^idbired 
to In all Interview sltuatl<m* * ^ 3-^:' 

We are now ready to coituil4er 4^ «6ltlHii^«ifttNhrlair 
points that the latenrlever ehotOd obser^i tSt «^ees2ally htndlliig the 
Interview* 

Making Appolntaants - , ' - . ^ 

-^^^ 

If a prospective respondent really catfli^lLctl^ the tine for an 
Interview when you neet hln» and there are tlnnn when ithli Is trroe » 
don't try to -squeese" one In* It takes tine lor ma pitmtytmw^ Xt 
takes tine to get acquainted*- to create the friendly atnospAiate that is 
necessary for a satisfactory Interview* If there is littit^ tina or this U 
not the appropriate tlne» t la best to spieiid < few niautes getting 
acquainted and then nake a ^finite appolntnent for later* Qnte a time 
has been set for an Interview^ it Is inportant that the int#nriawer kee|r 
the appolntnent on tine* Being either early or late for an appolntnent 
might Inconvenience the respondent and result in an «fk#ard situation* 
On the other hand» the respondent nay delay a set Interview time* Be 
flexible^ with attention for needs of the respondent* To ba realistic, 
the respondent nay not keep the appolntnent 1 

Putting the Respondent at Ease 

The best way to put the respondent at ease is to act £^nd feel at 
ease yourself* Act natural and nake your own renarks conversational^ 
**It was a nice drive out here*** If possible notice what the 
respondent is doing, or sons interesting feature of his hone, a new 
garage, a particular brand of grass, excellent view, the children— 
something he can rightly take pride in* These are all good topics for 
opening conversations* We all know, of course, that the subject of 
weather has for years served as a useful topic for connent in getting 
acquainted* 

The more thoroughly you know the purpose of the survey» the inter- 
view schedule and the instructions, the surer you will be of yourself in 
meeting the respondent* It is impossible for an interviewer to feel at 
ease or to have any confidence in his work or hlnself unless he 
thoroughly knows what he is about* The interviewer nust really believe 
in his work, and he can*t believe strongly in it unless he thoroughly 
understands his Job* Study the instructions and the backgroun d naterial 
carefully before attenpting jm interview* Have the prinary purpose of 
the survey, the overall objectives, as well as the apecific queations. 
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well In alnd before attraptlng your first Interview. Prectice i n t wo or 
three role playing eitnetione eheed of the f iret echedaled Interview ^ 
If this is done, you will be at ease and aester of tUe sitttA|:ion« twx 
are going to be asked questions about the survey. Yt la oily liHeA you 
can frankly answer thea in a conversational aanner thet yc^ii cma 
establish and aaintain the at«osphere necessary for a good intettrlef 

Most people are naturelly friendly end helpful aod frkl|vlN^ 
to talk about the«selvds« When you turi 111 er th« t^tp^^f Joci^ 
door, reaeaj^r that your errand it a f rlemdly gtaeiL i& 
interesting to the respondent da,^ i£ ''feg^t ye^ -'^ JBl*. flajWltf v^l In- 
dividuals en Joy visitors «tid will M $lSSWlim M 
Records of plat sdrvets f^*w thrfk^ve^ 
survey questiens^ Moreovdir, irtuin peo|af^»i^^ 

interview how they feel about being intervietfd, aoat of impemu e 
favorable attitude and ^ainr /Of tbef apk t%i tnte|eflMifete.t& cd^ ikeln* 

Every interviewing situation should ft^^daetkfilg Mir edut^^lMl^ 
lenging. No two intervie.v aituatioiw era mA,,^^ tl^ •^j^^ ^ ^^'^^ 
ditions are different. People are dif f etaa«^'^ Taait6iitjie« tttpa aadar 
different circuastances. Therefo]^ bew^ 

one method or approach in establishing a friaiidlEy r^Utl^islii A jgflidd 
leader is alwaya alert to changiag cottilitl^aa and varias atrataglaa 
accordingly to reaching the objectives. So *ust the laterviener, vary 
his methods in putting the prospective respondent at ease and in gaining 

full cooperation. 



Survey vs. QiMHtaHva latarrlawiag 

The purpose of this phase in the project is to accomplish an inten- 
sive interview . The goal of this qualitative approach is to use a 
flexible strategy of discovery. Such a method is in contrast to the 
structured interview in which a subject chooses a response from a set of 
answers to specified questions. The latter activity assumes knowledge 
of what the important questions are and also what the main kinds of 
answers can be. The intensive interview neither assumes such an im- 
position nor that a great deal is known about the respondents* lives 
ahead. 

The flexible strategy to be used in this study can be termed ^in- 
tensive interviewing with an interview guide."* The object ia not to 
elicit choices between alternative answers to pre-set questions but, 
rather to elicit from the reapondent what s/he considers to be the 
important issues relative to a given topic, his description of the 
situation being explored. The object is to carry on a guided conver- 
sation and to elicit rich, detailed responses that can be used In quali- 
tative analysis. We want to know what is happening in the lives of 
these subjects, what they think and feel about the issues, rather than 
determining some frequency of predetermined things. 
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The questlcns In the booklet ere to be used as Interview guides 
with the emphasis on obtaining narratives or accounts In the respon-- 
dent*s ovn terns. The character and contours of such accounts are to be 
set by the respondent* The researcher has a general idea of the kinds 
of things that vlll compose the account , but Is mainly interested In 
what the respondent provides on his own and the irorda in wtiicli he does 
so* At this point probes become ImporUnt in the interview process. 

While the respondent is giving his accountj the interviewer is 
attentive to what is mentioned and to what is not mentioned Ib^t thought 
by the Interviewer to be possibly important. Probes are, used to elicit 
things already mentioned about which the interviewer wants to know more. 
For example, he could say, •Tfou mentioned Aould you tell 

me more about that...*" or some equivmlent. The ^ueetionieiaire booklet 
for this study Includes a column of probes to uee in getting R to 
amplify a response or to get into another area of that issue as 
mentioned above. Many probes are likely to be used spontaneously, on 
the spot, in order to clarify an account. Some questions way not re- 
quire probes. Certainly, probes .re optional'^-if tke respondent is 
talking well, you may not need too many prolM. 

Flexibility is needed in qualitative interviewing. The aim is not 
to achieve a tightly structuied set^ questions ai^d range of likely 
answers, but, rather|». to. provide enlist. of thln||f to be sure to ask 
about when talking to the responc ^nt. the interviewer needs to feel 
flexible in order to get the respohdeiit to spe4W freely and in his own 
terms about a set of Issues, plus whatever else the respondent might 
introduce. ' : ^ ^ 

People vary a good deal in the degree to which tbey speak freely or 
are verbal or chatty. It may be that when you encounter a less verbal 
and chatty respondent, it is likely that you will have to use more 
probes. With a very talkative person, you may have to cautiously guide 
the dialogue back to the next question in the interview guide. 

Fortunately, however, several recpondents will be verbal and 
chatty. In response to a given set of questions they may raise all 
sorts of lead areas that appear on the spot to merit pursuit at that 
point or at some reasonably close subsequent point. Tou will need to be 
flexible enough to pursue the areas at the time they are of concern to 
the respondent. When you come to questions that the respondent has 
already answered, you may need to restate/ review those responses and ask 
if there is other information they want to add. 

In the course of talking about things the respondent offers, some 
of the questions in other parts of the interview guide may get answered 
inadvertently. The Interview guide serves as a check list of sorts, a 
kind of Inventory of things to be mentioned during the interview. One 
can check them off as they are accomplished or when the question comes 
up in the guide, you may refer to the previous conversation. The 
respondent may add more to the question at this time or wish to leave it 
as stated before. 
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An interviewer aust bet cautioned about wording probe questions that 
need to be given. Avoid posing questions in such a way as to communi- 
cate what you believe to be the preferable answer. Questions posed in 
this way are called "leading questions." Instead of this type--"»on»t 
you think that...t"-^1>egin with aometlilag like llhat 49 you think 
about...?" Instead Of "Is Is not likely th«t*^.T, usa sopethlng like 
"Hew likely would you aay It Is that...?* The kay is to use nautrallty 
in the wording of questions and a free-flowing cliataetar* 



Co«ductla« tha Ittttvlmr . 

A Backgrouna Sheet is provldad fait yOut naa in ktiiowlng .enoitsh 
Information about tha respondent that yi>u can 'make a comfortable and 
appropriate contact with tha subject. An aicampla la located In the 
Appendix of this manoal. Tou will be given oos of these mitmmatry sheets 
for each subject you are to Interview. Refer to them as you begin the 
contacting process and again before the interview. 

Locating the Subject 

Locating the homes of the subjects assigned to you will be youx 
first task (unless the project leadera have alresdy^ done that and give 
you different directions). An information sheet will be given to you 
with the name, address, phone number <lf available), and dlrectlona for 
locating each subject you are to Interview. Valess other project 
personnel locate the subjects and tell you where to go for the interview 
as described above, you will be respoiMlbU for locating tha person by 
the known information available from previous phases of tha study. That 
information will be recorded on a page entitled Location Strategies. 
Use the given information and begin the process of tracking the sub- 
jects. Record the procedures you use, the dates, etc. in order to have 
a profile of the techniques and time it took to locate' the person. 
Record any phone calls and their cost also. An example of the form is 
located in the Appendtz of this manual. 

Contacting the Subject for an Appointment 

If the propsective Interviewee has a telephone, it may be helpful 
to call for an appointment. Introduce yourself, specify your connection 
with the University, and briefly explain the purpoae of the project. 
This sequence is first presented in outline form and then a sample 
Introduction follows. The subject may have received a letter from the 
project leader. If that is a possibility, refer to it in the initial 
conversation. The following are points for the interviewer to include 
during the contact Co make an appointment for the interview: 
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• Identify vho you are 

• Identify the project 

e Verify respondent's receipt of letter 

e Obtain concent referdlng participation 

e Set up appolntaent to dlacuae laauea re: Jobs, prepa-* 

ration for life lo genenl^ etc* 

e Tell them that they vlll be paid $35jQ0 for participating 

e Ask when it will be conveitlent to «ett for the interview 

These points are further defined in an attachment (with the project 
research procedures) which can be used as a check sheet during the 
contact process • 

•^w do you do (say naae of subject)* My name is p and 

I'm working with project at (oas^e df uniT»rsit y)# It's about 
what young adults think about their Jobs and the schooling 
they've had or would like to have*** 

''Did you receive a letter a few weeks ago describing our interest 
in meeting with a number of people who have participated in this 
study three times during the past fifteen years?" 

IP YES: 

**I'd like to meet with you at your convenience to ask you a few 
questions about your Jobs^ your training for the Jobs you've had, 
and how things are going for you.generally« Tou will^ of course , 
be paid $35.00 for participating in the interview." 

"Can you suggest a time when we might get t((gether — when would be 
most convenient?" 

(Contluue the conversation until you have the needed in- 
formation and the time^ date^ and place are confirmed.) 

In case a sample member cannot be contacted or an Interview cannot 
be secured on the first trials two or three callbacks should be made. 
Make inquiries from neighbors of family members as to the best time or 
place to see the subjectr^ 

Do not invite refusals; ask to talk to the subject in such a way 
that assumes there is no question but that they will cooperate. It is 
best to get the interview on first contact if possible^ but not at the 
expense of seriously inconveniencing the subject. Do not immediately 
accept refusals; patiently and courteously give further explanations in 
as persuasive •* way as possible mentioning: 

1. The Importance of their partlclpatlon~how they've bean a 

part of the study (project) since 1969 (15 yearsl). 

2. The confidential nature of the information. 

3. How the study will help plan better schools and programs for 

young people. 
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i; Hoir to Meet the Subject Who Doee Hot Went to Cooperate 

Actual refueale ere rare* The eitperlence of those doing personal 
Interview surveys over a period of years has been thar oiAy about one or 
two In a hundred indivl^dUials refuse to cooperate* That ileana that In 
nany school conu^dLtt^ ^ttM^ranitiiQe no tefusals. If refusals com often, 
usually the lntirirle«N|r #114 f4,1^ soaethlng Is wrong with tihe #ay he 
Introduces hlttself Or explains the purpose of the survey* Be should try 
to In prove this part of hlf vorlu 

For the subject vho claims to be against surveys or.ths ad«lnl* 
stratlon or for som other reason If a|MUKSMiittc^» tibm first tM4v to 4o 
Is to let hln '*get It out of him systiiw'* and llnl^ syapathetiiiUiayi but 
do not argue vlth his* The minute ixOfX^^ c<Ptttriidicts 
anything the respondent says, the lntenrle# liTlost* By the t^Lf e the 
respondent makes a fev vety strong statements and th« Interviewer 
listens to hln syApethetlcally, he begins to classify the IntirrUver 
with himself. If the Interviewer still meets with a refusal, reite** 
ration of the purpose of the survey and wlty It is being done may help. 
Comments about something of particular Interest which this subject 
obviously Is doing better than average will help. 

If everything falls, the Interviewer should, as a representative of 
the (Individual school) <for example, School of Home Economics > 
Dnlverslty of North Carolina at Greensboro) end the Agricultural Erperl-* 
ment Station (In North Carolina It Is the Agricultural Research Service) 
depart In a friendly and courteous manner. This Is the only polite 
thing to do. 

The suggested Ideas of how to meet the unc<^operatlve subject are 
presented to help the Interviewer' to meet such situations when they 
arise. The uncooperative subjects are few. They are human and like 
everyone else enjoy talking About t^empelvef and what they are doing* A 
little praise about something a person Is doing well or takes much pride 
In can mean much. Ue all like recognition of a Job well done. It*s up 
to the Interviewer to make the most out of It that he possibly can. 
Remember that the final results of the survey can be no better than the 
Information the respondent reports and the Interviewer records on the 
tape and the schedule* 

Making the Introduction 

The wording of the Introduction should be developed to fit the 
particular Individuality of the Interviewer and that of the respondent. 
It should be one that makes him feel at ease and leads directly Into the 
Interview. There are five basic points which should be kept In mind In 
an Introduction. (Points l->3 may have been Included In a previous 
contact; If so, omit here and use whatever the situation requires.) 
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1« Ideatlfy yourself by name and as a representative of the 
University of Morth Carolina at Greensboro and the Agri** 
cnltural Experiaent Station^ (Vary for each state.) 

2« Explain briefly the purpose of the survey. 

3. Explain briefly hoY the partictilar respondent was chosea# 

4« Give assurance that the information given will be held 
strictly confidential and vlll not be used to the respondent's 
disadvantage in any way vhatsoevet* 

5« Ask permission to tape record the interview* 

The most natural approach to an interviewing situation is the best. 
The most natural thing to say when you go to a person for an interview 
is something like this: 

liow do you do (call name). My name is • I'm working with 

the School of Home Economics and the Agricultural Experiment 
Station (in North Carolina it's the Agricultural Research Service). 
We're trying to talk with some young adults we first surveyed wh«i 
they were in 5th and 6th grades. Tou answered some questions for 
us when you were at (name of elementtfy School) and again during 
your high school years (if in school them« name It ).* 

"^As you recall from our earlier letter (or phone call), we are 
interested in finding out not only what you've been doing since our 
last contact with you by a mall questionnaire in 1979^ but some of 
your thoughts about how things have been going for you generally, 
and how you feel about the training and experiences that have 
contributed to your current achievements.** 

**You were selected to participate primarily because yob have helped 
us three (3) times over the past fifteen (IS) years. We know you 
will be able to provide us with some additional and valuable in-* 
formation." 



"I want to assure you that, as in the past, the information you 
give today will be strictly confidential. It will not be used in 
any way that will allow you to be identified with the information."* 

"Most of the responses to questions will not be written on the 
question booklet. Therefore, I would like to tape record our 
conversation today, in order that I may accurately report your 
thoughts and observations. I cannot rely only on my memory. I 
might forget some very important information or just exactly how 
you said it." 

Now is the tine, provided consent is indicated, to make an ap-* 
pointment or to interview. The instructions for filling out the form 
occur in another section of the manual. If consent is given for an 
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appolntaent, then thank the subject and return promptly at the time the 
appointment vaa set* 

A good introduction glvr , the subject some idea of vhy thia in* 
formation le vented and needed* Varts of the eicplanatioti m^f iaeed^o le 
repeated later since ht wqr >e vondertng hev 7091 happened to. co^^ t6 him 
or he may be trying to. slsi y9U u|^ Bi may ti^i g«i eyet7thliij| .t!iat 4aa 
been said M the Intrdduetldn, w& It may be x^ees^ttf to mi^^ft^jeliair 
explauJtioas aa the fnttrvlev pt^gtMiies* It ia im|ibttamt^ hdmefW^^ 
give the subject as clear an emplar4rtlou am ffOMi^t».'l^»x.i{ 
the interriew# iFhe Is c^bvii}ca4 *g)Mi«iA~ wmf:'ti^it^% ^'^•f 
vorthvhile, hp will have enoughiiilwf ri|ht ^<Ht|^ the^ 
schedule. If he is not convinced^ hi %m«y fpend much dC ^# time 
quizzing the interviewer all through the c<mve»at;ioii« ; 

There are tvo reasons vhy every reapondeut shouts bj^ told hoir he 
vas chosen* First, he i^ill be curious about it and it ia a igood Idea to 
satisfy that cutioaftir in order that all attantiot cam be jCoe«a#d om the 
survey queatlona* Second, it is importaat for hi* to realise that li^ la 
not being checked on because 0f r^xes or anything llki that* ihould 
understand that he vjm choaar put^tly by chftnce IS yt^rs ago# ffov, a/he 
vas chosen because of the previous participation^ an4 lire Hint to com- 
plete the process* The report s/he gives contributes to the enttra 
survey* C-ice finished it vill represent many young people in the state* 

It is also important fur each Indivld^oal to feel certain that the 
information aaked for on the survey is confidential and vlll not oe ur^d 
to his disadvantage* the inf ormatloiTf or any one subject is added t^ 
that for maiy other subjects and released as a report for the group a 
vhole vlth no individual caaes pinpointed* 

Materials > Equipment and Supplies 

The list belov Identifies the items you vill need for each inter* 
viev* Use it as a checklist for preparing for each nev Interviev situ* 
rtion* Keeping these pieces together in a particul&r box, case, bag, 
ecc* vlll facilitate the process* 

Checklist for Intervlevers 

□ Identifies tion~asme tag; letter of introduction; driver*a llcensa* 

□ Maps and directions to partlcipant*a reaidence (or designated 

place if appointuent vas made by phone* 

□ Background or auamary information about respondent* 

□ Clipboard, pencil or pen* 

□ Recorder, batteries, and pover cord* (Having a head cleaning 

kit for tape recctdera that malfunction during the Inter* 
viev might be a valuable precaution* Having an extra 
recorder la a "aafety" meaaure too*) 

□ Audiotapes (Label the t^oe vlth the caae code and date of 

interviev)* Pleaae teat the tape and record the case 
code number at the beginning of the tape* 
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□ Questionnaire booklet with subject Information coapleted cn the 

front page, 

□ Cards for Itau %4 and 47. 

□ Form for certification of payaent to subjects 

Arranging the Intervleir Setting 

It Is assumed subjects vlll be Interviewed tadlvldH^Uy la ^lalT 
homesi though there la no objection to your tteeti|4^^(:]i^^a a ciu^^ 
location If this can be more convenlentlx atx^agfii f^^kl^ 
without damaging rapport. Privacy is desirabis| If |^f^i^^ -it- i^ 
highly preferable that others not be >r#«f 

concentration^ and unusual clatter cam ba diajruj^^^ili^ r#-» 
cordlngs. The Intarvlew should be conducted 1^ % J»»oJ^oi^ 
distractions and la quiet. Tou may ha«^tif^o aakittet ^^^^^ ^ 

turned off. Even theif^ .^si^pr^f s ^B*n oci to^^^^J^^ 
following a truck up the tt>^ ^ome through clea^^^lS^ ^ 
a tape. " ^ - V W- 

A table (kltche%, dining, e^^.) £«4 tfiiil^^it «t^|riptft(l^^&^^^ 
able) and makes a convenient workspifedT- l»ecilus# thiri U^M lakti^^mtiMxm 
for the tape recorder* 1 Baling near an electrical outlet la important; 
however I If not avallabllft close by, use an extension cord or rely on the 
battery powered source. 

Situate yours^'lf so that you face the respondent (R) or can at 
least nake eye contact. Ho waver » do not sit so closely that you 
'*lnv&de*' R's ""social space" or comfort sone* Invite R to be as 
comfortable as posslble~*'be at home"* to use colloquial terms. 

The above paragraphs describe the "more ideax"" setting. You may 
have to be flexible enough to find a "private" apot in a public 
place. ..in a car purked by a McDonald*a restaurant. ..a mental health 
center. .»a park bench... etc* Be prepared to handle interruptions and 
then regain your concentration. 

Attending, Thinking , MAlng Notea, and Tape Recording 

It is Imperative that tie Interview be tape recorded. This 
preserves the interview Itself and it allows the interviewer to be very 
"alive" to the talk of the respondent. If the interviewer is always 
writing down what la being sald| while at the same time listening to 
what is being said| he ia unlikely to be able to attend to the 
respondent. One*s full attention muat be focused upon the respondent. 
The interviewer must be thinking about probing for further clarification 
or explication; formulating probes to link the current talk with what 
has already beeo aald; thinking need to putting in the. new question 
that may not be in the guide; makln»v notea ao that additional in* 
formation la obtained or so you will not forget a queation that comes to 
mind while R is talking; and attending to the reaponder" ' x auch a way 
as to say that you are Indeed liatening. All of thl^ la hard in 
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It8elf«««add writing It downl Mow you can sat the necesalty of tape 
recording* 

There are dangera In tape recording^ t^wwCs Som liit«rri«wera 
have found themaelyea not llatenlng (o tha raipo^M^tp, heca^iaa Jrhj^r i^t 
coafortable with the idea that they will ^<ta it irll down tiA J;j|pf« 
Fight agalnat this tendency 1>y taking apacfft |iojCMr-"4^ aagN»4ii4^ key 
word8» key naaea that ff^ to ii latar ^uaa^itihi^ atc«~ifii ^ eo«p^ of 
the Interview* Thla halptxonii keep aceoltjic ol^ wliat haa ;Ali^i|M||r^^1|M 
talked about* One takea noM^ on tha , iitl^r^^ir for thia {^f^^^^ 
remaining ""on top** of what Jl^ii occurring i^; thi^'lL^^^rviaw 
notes about what haa gone i^n\ and notea about wnit should go on^<*what : 
should be aaked before the liiife|r?i%v 1# ovar* 

Beginning the Interview and Aaklnf the Questions 

Quickly review (but do liot go Into detail) what you will be doing . 
with the respondent and then begin the procedure* Include these polnta 
In describing the Interview process to R* 



Tell R that you will: 

a Read a statenent at beginning of questionnaire (planned ao 
all people In the study will hear the saaa thinga)* 

a Start the recorder aa you are ready to begin the first ltea» 
and that It will be In the background Molng Ita job** while 
the dialogue of questions and anawera la underway* 

a Turn the tape over when necessary* 

a Read each question as It appears In the booklet end wait for 
R to think about lt» answer » etc* R Is Invited • ^ talk about 
hlm/herself as auch as desired to get acroa.^ thoughtai 
feelings » attitudes » etc* 

a Make notes froa tlae to time so you can keep up with the 

questions^ and refer back to something R said to keep the 

"train of thought*" 
* 

a Label tape and enclose It with the booklet In a sealed 
envelope* 

The q uestions should be asked aa they are worded In the achedule 
because the same questions are being asked all over the South* It la 
Important that the people answering them unde ;atand them the same way* 
It la well known that even a alight change In the wording of a quaatlon 
will cause a change In the anawera* If an Interviewer says **Tou don't 
do e;:change work» do you?" he wil\ have more people anawerlng "no" than 
If he ask8» "Do you do any exchange work?" A deviation from the wording 
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of the questions to the extent of suggesting tho answer or putting the 
answer In the respondent's south la a aaj^r offense* Such a aethod of 
asking the questions can Invalidate the results as much as any other 
technique the interviewer uses* 

Carefully ask the subject the questions as listed In the booklet. 
(Resist the tendency to be "natural-; use the guided Interview.) Then 
give hla/her the opportunity to chink and respond. Uie general probes 
as Indicated In the coluan by the. Items. Tou may think of other probe 
questions to help elicit the pertinent response* 

As the Interview beglna, read the statement below: 

-I am going to ask you some questions. Tou do not have to respond 
^ to all questions and you may stop the Interview at any point. Tour 

answers, however, are very important to this research. 

-All Information given to me will be held In strict confidence and 
your name will remain anonymous. There are no right or wrong 
answers to thm questions that we are going to talk i^tit. Just 
give the answer that is right for you. If a question doesn^t seem 
to apply to you> feel free to tell me so* I may mark some answers 
on thi3 sheet, but will want to record our whole convrrsation. 
First, I would like to ask you some general ques :ions about your 
life and schooling since we last talked with you. We asked you 
several years ago what you hoped to be doing when you grew up. 
We're Interested now if you got what you wanted and if you didn't 
why you think it's that way.'* 

-So let's begin.- TURN ON TAPE RECORDER. 



Recording Supplemental Informati on 

Recording supplementary information that you feel might be helpful 
in a better understanding of the situation is Important to a successful 
Indepth interview. As you conduct the interview, listen to the respon- 
dent, and engage in dialogue, you may notice things which you think may 
be helpful in understanding the respondent's intentions. Quickly jot 
these down in the margine provided for such comments on the Interview 
form. After you have completed the interview and left the respondent's 
home, write down any additional information or explanatory notes from 
your observations that you think may be pertinent in understanding a 
case or interpreting results. 

Terminating the Interview 

When the Interviet is finished the respondent should be thanked for 
his help. It is Important to leave a good impression. If the interview 
took longer than the ^interv^wfr s|ii4 it .would, be sure to thank the 
respondent for tht exl!t#''tlm# b^ iMott "Vm. sorry it took longer than 
I said, but you had a lot of Information to give me.- Mention again how 



18 



it happened t vas called on» or coaaent on the purpose and use of the 
survey. This aay be helpful in relaying to E that the time he has given 
has been very worthwhile* Make arrangeaentf fer payment* Collie t your 
equipment and supplies leaving as appropriate* 

Checking the Interview Guide 

A detailed explanation of ; eny unusual answer ahould b« Mdp ^n the 
schedule* In the course of a conversation vi^ the teefMinidettt many 
additional coaaents coae out which aay be iii^lFt^ |^ ««|ide)r«t»^Eiif tS^ 
cases* Reaeaber that ^e aiialyet cfo^i|(|^^i^^ \ 
viewer turns in and what^^s recorded i>^|^r ^^^**nP^ ''^ttrtjl^tti^yy 
the schedule f ora s1toul^^pi^C^4^iV?n^ 
sistencies* Such notes Mlh-^^T^i^'lf^ij 

Failure to write in such notes and iapriiissiona io^eiMi#* the Jojb of 

results* Under the |Rre^i^e"|to coaplete a survey soae fj^tecviewsors aay 
becoae very lax in being sure all questions are asked and in checking 
over each schedule while the interview is fresh in their ainds* This 
part of the job aust not be overlooked* 
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APPENDIX k 

Background Sheet for Interviewer vith SuAnery 
Inforaatlott about Eeapondent 

Location Strateglea 

Questionnaire Booklet 
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APPENDIX A.l 



Background Sheet for Interviewer with Summary 
Information About Respondent 



• One example Is Included for reference In providing 
background Information. 

• The blank form can be photocopied—one about each 
respondent from whom an Interview will be attempted. 
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Case Cod e 2SS 

S^'te Mr. 

Sa x M 



fiACVGSOUND SUBET FOR INTE&VIEWER 



Sujaary Igfofation About Respondent 
S-171 



Infoniation 



Schools Attended 
Jobs 



Expected 



1969 



As£ired — Avifplaoe « pLtat 



Facitory \/^r^vK^r 



Education A8£ired tijgh. JSChOO) < 



Expected 



1975 



NnrthvA/pst 



^ I979 X 



Educational Attainment 



Employment 



School 



Residence 



Marital Status 
(year married) 



1979 




Number of Children 



Other Information 



ERLC 
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1 



Case Code 



SHEET FOR INTK&VIEUER 



Sex 




Sumary Infotnatlon About Re spondeat 
S-171 



Infonatlon 



Schools Att e nded 
Jobs 



A8£i red 

Expected 
Education A8£ired 
^ Expected 



1969 



1975 



1979 



^ Educational Attaipment 



If 



Harital Status 
year married) 

Number of Children 

Other Information 



1979 




I er|c 
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AIPENDIX A.2 
Location Stratef les 



The record for locating reapondenta la a llat of atepa or 
poaalble atrateglea to nae In the proeaaa of finding the 
potential teapondenta# Suveral diffteent atrataglea may 
be uaed~the caaea aay vary widely* theref6re» the ap- 
proachea to locating any one reapondent aay vary* Vliat^ 
ever atrateglea are uaed it la iaportant to tecotd^^he 
aequence of eventa* k coapoalta of the aucceaafnl 
aethoda heconea a valuable reaource for future contacta 
(and for future reaeatchera attempting auch panel 
atudieal). 
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LOCATION STRATEGIES 
Itttervlewer ' s/RtseTchftr ' % Record of Locating Respondent 



Case Cod e 
Haa e 

1979 Known Address 



Sample search (Check completeness of 3 vaves of data 

Letter sent 

Find local Informant 

(Find someona who vaa a classmate but not In the 
sample » ask If they know where the S^ are«) 

Record of Strategies Used (Include dates» calls made» contacts with 

informants) 

Make calls to respondent 

Appointment for Interview 
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AFTENDU 4l^3 
Questlonoalre Booklet 



Even though this questlonn&lre wen deeigned to be ee 
interview guide for giving 9pmm tttuctitte to the inter* 
view eituetion end the Interview eeeeioee ere to be tupe 
recorded, one queetiontlelre booklet ehould be provl4ed 
£or eech reepondent* The interviewer mmy wieh to seke 
marginel notee end record Infometion which ie to be used 
later in the interview proceee. Dlrectioci for loceting 
the reepondent end eppointnent iafor«etion can be in- 
cluded on the cover of the interview guide. 
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•-*7l 

*s cvnm 



Life Plans and Attainment of Youth 

School of Home Econoalci^ (Ajrieultttral Research Service) 
University of Korth Carolina at Greensb6ro 
NCARS Project 11171 




Subject's Code: 



Tape Ihmberi 



Subject's 1979 Naae^ 
Subject's Name 



Last 



First 



Middle 



(If different from above) 
Subject's Address 



Huaber/Street/Hciste/Box # 



TovD (County) 



Stnte 



Telephone No* 



Zip Code 



Calls 



Record of Appolntnent Calls and Callbacks 



uate 



Time 



Began Finished 



Notes/Comments 



Place of Interview: 
Directions: 

Dt.' *^ of Interview: 



Time: 



Interview: 



Complete Incomplete 
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apes Labeled 



J 



^4 
i 



QUESTIONS 



01 TAlk Booun 



IBCIH Hov have you hmm setting •long slttce 1979 jten 700 
completed one of our queetloaMlreet'' 




1. ""How much education and training liave you had?" (^t yein 

education plus vocational training, trade achoola, and the like») 



List: 



2. "Would you like to have more education or "raining?" 
If "no," go to #3, 
If "yes," ask: 

"What kind of education or training do you want?" I 
Then, ask: H 

"What do you think your chances are for getting more education ot^ 
training?" j 

'I 

Then, aski j 
"Why do you feel the way you do about your chances?" 



3. "Taking all things together, how satisfied or dissatisfied are you with 
the schooling and training you've had so far?" (If separate kinds of 
education are mentioned, ask for satlsfactlon/dlssatlnf action for ^ack 
kind.) 

If necessary, isk: 

"W'^y do you feel this way? Can you give me some specifics about 
why you're satisfied or dissatisfied?" 



CHECK TAFUB BODIPMiaff 



QUESTIONS 



4, -Are you currently employed?" 

If ei^loyed , ask: 

lUtiAt is youc job title?- 
"^What kind of things do you do on your Job?** 

If not eaployed , esk: 

-What was the title of your last Job?** 
-Was it fuU-tiae or part-tlae?- 
-What kind of things did you do on your job?' 



5. 




"Is this the kind of job that you thought you would be aatlafled; 
when you were about 16 to 18 years old?- 

If -yes," ask: -Could you tell ne why you feel that way?" 

If **no,- ask: "Could you tell me why you feel that way?* 



6. "What things about your job (or the last job you had) do you like?- ;| 

[It may be necessary to ask Wh^t else do you like?** to get reepondeitl 
to name several things.] a 



7. "What things about your job (or the last job you had) do you dislike?" 

[It may be necess ry to ask "What else do you dislike?" to get respon-^ 
dent to name several things.] 



8. "If you add up all the good and bad things about your job (use de- 
scriptor) (or the last Job you had), how satisfied are (were) you with 
It?" 



"Why Is that true?" 
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QUESTIONS 



9. Iiooklog Into the future » vould yon like to be vorklng at ywx 
Job (or the lest Job you he4) 01 at eo«e other kind of johV - 

If eoM other Job» eek: 

HDeecrlbe the other kind of Job you*d like.** 
Thea» eek: 

**Hhy do you like the other Job better?** 




10, **Do you feel that your mother tried to Influence the kind of 
career you chose? ** 

If aother Influenced, ask: 

''Hhat was It about your aother than Infltenced your Job choice?** 
[See probe.] 



10a. ••Do you feel that your father tried to Influence the kind of Job or 
career you chose?" 

If father Influenced, ask: 

"What was It about your father that Influenced your job choice?** 
[See probe.] 



IF "HQ** TO BITn Fim OR MOOn, ASK: *^rere there mmf thl^gf. ekevt 
ber or hla thet did iefleesce jovT** 
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I "Was it the kind of person s/he was 

or the kind of luformation s/he had ^1 
or the kinds of experiences you had?" I 



"How did s/he do it?" 

"Did s/he say what you should get?" 



A. 

I 




1 miwM uAiiiJi^jg^iji^ii^iy^j^^ 



QUESTIONS 



11. **How do you feel about the advice your aother did or did not give 
about your Job decisions? " 

**A8 you were growing up, would yo^i say your «other*s job goals 
you were higher than your own gcals» lower than your own goal*^^ 
about the sane?" 

11a. **How do you feel about the advice your father did or did not glTa 
about your Job decisions?" 



"As you were growing up, would you say your fathar^a Job 
you were higher than your own goals, lower than your ova 
about the sane?** 



12. 



**When you were growing up, did other people,* besides your parai 
influence your Job decisions?" "Who were they?" 



a. 



b. 



a. 
b. 
c. 



"What \ias it about (name/relationship) that Influenced yout Jo1» 
career choice?" ... "Was it the kind of person s/ha wsa ot 
kind of information s/he had or the kinds of expariencas tf 
had?" [Repeat for person "b," "c," etc. J 



^/V' CTHBES' IHFLDEMZS OH :iCHOOLIMC AMD TUJMIK 



13. "Do you feel that your mother tried to influence your decisions aboul 
schooling and training? Did your father?" 

If mother influenced, ask: 

"What was it about your mother that Influenced your decision! 
about schooling and training?" 

13a. If father influenced, ask: 

"What was it about your father thaf influenced your decisions 
about schooling and training?" 

IF "NO" TO EITHER MOTHER OR FATf^R, ASK: 

"Were there any things about her or him that did influence you?** 
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PROBES 



Dissatisfied? Pleasec^? Disturbed? 



NOTES » OBSERVATIONS » COMMBNTS 



♦Friends 

Brothers/sisters 
Teachers 

Other relatives/kin 

Counselors 

Classmate'* 
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I*» ■^fm- ^ ^ -"dVJU. IV*^ -4 



QUESTIONS 



14. "How do you feel about the advice your mother did or did not glv^ 
about schooling and training?** 



15. "How do you feel about the advice your father did or did not give 
about schooling and training?** 



16. **Whea you were growing up, have any other persons besides your pmrs 

influenced your schooling and training plans?" *%lho were they?* ^"^^ 



b. 



c. 



Find out how person **a** Influenced their schooling training plans hj$ 

asking: j 

"What is it about name/ relationship that influenced your schooling! 
and training plans?** 

[Repeat for persons **b" and "c".] 



TEANS.^~We*ve been talking about specific influences on your Job and 
schooling plans. How let's be a little aore general.* 

17. **Looking back over your life do you feel that you set your Job and 
schooling goals too high, too low, or about right?** 



hi) 
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Probe If either jobs or 
Education are not mentioned. 



I 




QUESTIONS 



TUn...lltom 1*4 like to Mk joo 





Are you married^ slngla. divorced or MparaUd^ or wLdomd?* 
[Circle marital status » and go to appropriate category*] 



If married > divorced and reaarrled^ or divorced and uoMrried , aak: 
"How old were you when you first married?** 

**Has the age when you first married Influenced your job 
decisions? " (If yes, Ttow did this Influence you?-) 

''Has the age when you first carried Influenced your echooltng 
training decisions? " (If yes, "How did this Influence you?") 

"Would things have been different In your job or schooling If 
had married at a different age?" 

"Are there things besides age of marrlage-*-about being married 
that have affected your jobs decisions?" "How have you been'^ 
Influenced?"* 

,^ 

"Are there things besides age of m<&rrlage — about being married 
that have affected your schooling and training decisions?" (li 
yes, "How have you been Influenced?") 




If single^ never married , ask: 

"Are there things about being single that have affected your Job 
decisions?" (If yes, "How have you been Influenced?") 

"Are there things about being tifngle that have affected your 
school and training decisions?" (If yes, "How?") 



If divorced or se >arated , ask: 

"Did your (separation or divorce) Influence your lob decisions?" 
(If yes, "How?") 

"Did your (separation or divorce) Influence your schooling or 
training decisions?" C^f ;jres, "How?") 
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affected your Job decisions. Then 
f think how marriage has affected your 
Job and educational decisions •** 



If R has trouble answering, ask R to 
Imagine how being married might: have 
made things different and how that 
would have affected your job and 
educational decisions. 




mm 



19. "Do you have any chlldrea?" If yea, "^ir oli «ta tibtyT* CASk^t* 

child.) ' 

«. "Ha* having/not having children Influenced your Job daeial 
(If yes, "Describe how.") 

b. "Has having/not having children Influenced your scHoolina^ 
training deci ions?" (If yes, "De&^ribe how.") ■ 

If have children, ask: 

c. "Has having children when you did influenced yonr declsl'-'iwt' 



20. 



"Do you think that a married woman should work outside tha home*' 
"What if she has young children?" 



a. 



"How have your attitudes and opinions about this issue InflueadS 
your schooling and training decisions?" 



b. 



"How have your attitudes and opinions about this issue influence 
your job decisions?" 




. "Do you think that being a male/female) helped you to get or kept 
from getting _ne schooling and training you wanted ?" 

(If yes, "How did it do so?") 



22. "Do you think that being a (male/female) helped you to get or kept yoi 
from getting the kind of Job ^ou wanted ?" 

^ (If yes, "How did it do so?") 
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QUESTIONS 


miM...'lB« Imt'M talk «kMC fc« cm« «»f- 






23. "IRmk dU you gxov wpl' 




"Bo« wtr* your ^oii teclsiooa af f oct^d by vhars yew gc 


- 



24o Whllt you wmvm grovinf up, did eoocmum atoiit noviag fvM U 
end friends affect your •chooll ng and tsainlnt docttlbttaT'' 
(If ye«. -How?-) ^ 



25, -While you were growing up, did concerne about moving away fro« fi 
and frlenda affect your job declalona? " 
(If yes. -How?-) 




26, "When you were growing up and becoming an adult, did you feel that ^ 
had onough Information about the different kinds of job posslbllltlai t' 

"How did this Information (or l*^ck of Information) influence your io# 
decisions?- 



27o 



-When you were growing up and Icrcomlng an adult, did you feel that you 
had enough Information about school and training opportunltles? - 

"How did this Information (or lack of Information) Influence your 
training declsions?- 



28. "Did living In the area In which you grew up have anything to do with 
^ your r.alnlng or schooling dl^dilons?- 
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PROBES 

#. ' 



IKyTES, OBSERVATIONS, GOMOIIl^ 



Bo you think your Jok docloioao wmcm 
af f octod by tho fact that you grw 
la (naaa. placa)T 



I 




Pj^obe: What were the things about 
where you live-l that harned or helped 
'cDt>^"^®® getting the 8cho^l*ag 
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30. "^As you were growing op Md beconlng mn edult, dl4 the 
your f eaily tied influence your job planeT " 
If yes 9 ""How were your plene Influenced?** 



31* "Besides the things we have been talking about, what other thl 
prevented you fiom getting the kind of schooling und training 

wanted? " 



''How did they affect your plans?" 



32. "Besides the thinga we have been talking about, what other thing| 
prevented you from getting the kiud of job you wanted?" "i 

"How did these things affect your plans?" 1 



^ 

33. Besides the things we have been tclking about, what other things helpej 
you make progress toward getting the kind of schooling and training yam 
wanted?" % 



'How did they help?' 
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QUESTIONS 



34. '^What other things helped you in getting the kind of Job you wentedf^l 
""Bom did they help you in getting the Job you wanted? ^ 



35. ''What l8 it about ycu or your personality that affected yont 
schooling and training choices?"* 



36. '^When you were growing up and becoalng an adult, did yow 
yourself a person who wanted to get ahead?** 





During the time you were growing up and becoming an adults were tl 
any major events in your personal or family life that changed your 
or school plans?** 

IF -NO" AFTER PROBE, GO TO #42. 

IF "YES**, ASK: 

Event #1 
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a. "Describe the event and when it occurred.' 

b. "How did it affect your job plans?** 

c. "How did it affect your schooling plans?" 

"Was this the only event or were there others?"* 
(If others, get same information above for each.) 
Event #2 

a., b., c. as above 
Event #3 ^^^.^ 

a., b., c. as above *^ 




PROBES 



NOTES, OBSERVATIOKS, C0HHENT5 



Probe: Any particular talents, faults, 
likes, or dislikes about yourself? 



I: Probe for 

- Qow auch they wanted to get ahead 

- What did they do about it 

- How did this Influence schooling, 

training, and job««* 




If "NO,": 

Some people tell us that their plans 
were affected by a death or serious 
illness, divorce, unemployment, having 
a child, serious accident, financial 
disaster, moving, etc. 

Sometimes people's plans are affected 
by positive events: 

- father getting a new or better Job 

- mother remarrying — adding to family's 
resources 

- an inheritance, etc. 

If it was a positive, happy event, 
questions 38, 39, 40 may not be 
necessary. 
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QUESTIONS 



38 • Ask only If there was an event: 



"How much stress of anxiety did you feel when this event iti 
occurring?*" (Note: If more than one event, get ^he anaver for aa^ 
event separately*) 




3 



39. 



"What things about yourself helped you to deal with this event 
events)?'' (Get answer for each event separately.) 



40. "Did you attempt to deal with this event mostly by relying on your owtt^ 
resources or did you receive help and support from others?" ^ 

i 

(If mostly self, record this response.) 
(If from others, ask: ) 

**Who provided this help and support?" 



"How did they help?" 
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QUESTIONS 



TIAIS...*WeWe been talklag about how ••▼er«l tliiags affactod jymx 

■dv we vMt jroo to look iMMtk aad tklak abovt tko-wwt l«p«r| 
things to yo««* 



41. **Thixiklng l>ack over the thlago you've told me^ vhat w— the aoot 
Important thing that affected your achoollog^ training^ and job 
choices?** 



42. '*Here Is a picture of a ladder. (Hand card tO'R«) Suppose ne say 
the top of the ladder represents the best poaalble job for you i% 
long run, and the hot ton represents the v^ rst possible Job for yon 

the loni;^ run. 
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"At what step on the ladder would you 
say you are at the present tl^re?" 

STEP NUMBER 



"At what step on the ladder do you think 
you will be five (5) years from now? 

STEP NUMBER 



"Can you tell me what your thoughts and 
ideas were as you were choosing the 
places on the ladder?" 
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BEST POSSIBLE JOB 
IN TH£ LONG RUN 



8 



7 



6 



5 



3 



2 



1 



WORST POSSIBLE JOB 
IN THE LONG RUN 



QUESTIONS 



43. **Some people tend to rank jobs high or lov* Hov do you place your 
in comparison to the job your parents had vheti you w^re grovinf^- 
That ls» is your job higher nr lover than the job(s) your parents 



44. 



"Is the job you*re doing now (or the last job you had) the one „ 
really wanted when you were in grade school (in fifth or sixth gradflll 



'How do you feel about that?' 



44a. "Is the job you*re doing now (or the last job you had) the one yo;^| 
really wanted when you werR in high school ?" -% 

'-^ 

"How do you feel about than?" 1 



44b« "If you really could, what job would you want for yourself in the 
future?" 
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PROBES 



NOTES, OBSERVATIONS, OOMIENTS 



5g 



■fi 



"Do you f««l unhapKT or uacoKfortabls 
bocausc 70U didn't ood up doiqg that 
Job?" Maybe R Is pl«M«d Chat a/ba la 
doing sooethlnt dlf far<mt--f Ind out tha 
thoughts and feelings. 



Probe: Same as above. 



ERIC 



.c! 81 




QUESTIONS 



to 



45. ''Here le another picture of « ladder. (Band ear to !•} Sa^oMI Jrr 
that the top of the ladder repreeenta th« b^at »oaaHile ii<ir> ^fot:: 
and the bottom repreaentr the worat poaalble 3Af# ^r « 
slnute about what vot'.ld be the beat poaalble life air^ tii# 
poaalble life for you peraonally* Conaldering the thliiga 
thought about: "* 



''At what step on the ladder would you 
say you are at the preaent tiae? " 

STEP NUMBER 



**At what step on the ladder would you 
say you were five (5) years ago? " 

STEP NUMBER 



**At what step on the ladder would you say 
you will be five (5) years fron now?" 



STEP NUMBER 



"Can you tell me what your thoughts and 
Ideas were as you were choosing the 
places on tha ladder?" 



SEST POSSIILC LIFC 
FOR YOU 

n 

9 



7 



1 



J 

WORST POSSIB^.E LIFE 
FOR YOU 



, ERIC 



It; 82 




PROBES 



NOTES » OBSERVATIONS, COMMBNTS 
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QUESTIONS 



46. "We've been talking about what your goals were In grade school and 
high school » about people you've talked to and * any problems yoo 
have had. Now we want to ask you to look back over your live and 
to remember what you wauted to be in grade school and In hl^ sol 
and to look at what you*ve accomplished •** ' 



'*N6w> suppose one of the kids you went to school with asked you if tqr ^ 
thought things worked out the way they did what would you tell therTf!! 



47 • '*l8 there anything else you'd like to add that would help young pe6; 
today about making schooling and Job choices?" 



ERJC 



84 




